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Overall Effectiveness: Overall effectiveness across the whole school is good 

Moorthorpe was judged to be a good by Ofsted in July 2014 and continues to be a good school with 

particular strengths in the personal development, behaviour and welfare of its children. We consider our 

pupils to be caring, courteous and polite, and have respect for members of our school community and beyond. 

Context 

 The school is a happy and welcoming one, where visitors are struck by the calm environment in 

classrooms, the friendly demeanour of the pupils, the enthusiasm for learning, the respect that pupils 

have for each other and the manner in which they ‘look out’ for each other. We see it as our mission to 

nurture our young people and give them the aspirations, skills and ambitions to achieve well and become 

successful in life.  

 Our school sets high expectations for behaviour and ethics, in our pursuit of developing the social skills 

and behaviour of our pupils, and as part of living in a school within a multi–cultural society. We consider 

that our pupils are caring, courteous, and polite and have a respect for members of our school community 

and beyond. This was validated in the July 2014 Ofsted inspection when the school was graded as 

outstanding for behaviour and safety  

 Moorthorpe Primary School serves an established urban locality and has 200 pupils on roll.  The school is 

located in an area of relative disadvantage and this is reflected in the RAISEonline deprivation indicator 

0.28 compared to 0.24 national). Acorn categories for Moorthorpe Primary school show that 67% of the 

pupils on school roll come from the most deprived areas (2016)  

 The proportion of pupils entitled to the pupil premium is increasing after a decline and is now above 

national average being 36.8% compared to 26% nationally (RoL 2015 data).   

 The proportion of children with a statement of special education needs and SEN support is 11.1% and has 

decreased slightly (-1.9%) from the previous year.  Those pupils supported through at statement or EHC 

plan is 2.7% (above national as this is 1.4%).  Over the period 2011 to 2016 the number of pupils 

identified as SEN support or statemented/EHC plan has increased from 20 children in 2011 to 25 

children in September 2015.  The number of statemented/EHC plan pupils has declined from 10 children 

in 2012 to 6 in 2015-16.  

 The proportion of more able pupils (gifted and talented register) is 12%.  Pupil stability is slightly above 

the national being 88.6%.There are 3 looked-after children and there are no pupils on the child-

protection register.  The proportion of pupils supported through the pupil premium is 34%  

 Our school firmly believes that it provides the children our care with all the necessary skills to be 

successful in their future life, both academically and pastorally.  We believe that by the time children 

leave they are independent learners who have acquired the wider skills that will help them to succeed in 

the next steps of their education. We strongly feel that it is not only the academic support we provide 

that is vital, but also the pastoral care. The whole team works cohesively to provide an effective 

programme of personal care, individual nurturing and collective responsibility. 

 The last (2014) Ofsted inspection graded our school as GOOD. Since the last inspection (July 2014) the 

acting headteacher has taken up the substantive role of headteacher (September 2014) and a new 

deputy has been appointed, which has further strengthened the senior leadership team. The governing 

body has remained relatively stable and there is continued strengthening of middle leadership. Changes 

to the teaching staff has resulted in continuing improvements to the quality of teaching and learning. 

Further training has taken place for support staff, resulting in them playing a more effective part in 

lessons. The support of parents and carer continues to improve as a result of good communication and 

strengthening of the trust between parents and the school. 

 The leadership team firmly believes that Moorthorpe Primary School continues to be a good school and 

implements clear strategies to secure a consistent standard of provision across the school.  Parents, 



 

carers and pupils hold the school in high regard (see questionnaires) and are happy with the changes that 

have taken place since the new leadership team came into place. Pupils identify with and state that they 

are proud of their school and most of all want to achieve well for themselves. 

Key Improvements since the last inspection.  

 Teachers expectations of the amount of work pupils can do has been raised. In maths and writing 

challenges are given to pupils to deepen learning and understanding. 

 Additional training and guidance for teaching assistants, who  now play a more effective part in lessons 

 The roles of subject leaders has improved, so they are now more involved in checking and improving the 

quality of teaching, marking and the quality of written work.  

 The use of ICT has been increased through the purchase of 55 ipads, green screen and new laptops.  As 

a result of this the children are now using ICT as an integral part of their learning. 

 The quality and consistency of marking has improved and continues to be evaluated. As a result of this, 

pupils understanding how to improve and what their next steps in learning are.  

 New writing strategies introduced to raise achievement in writing, although this is still in its infancy and 

its impact is currently being monitored. The result of this is that it has led to more in-depth marking, 

and personalised targets.  

 Staff training for the whole school to address marking issues, expectations and challenge in maths. The 

result being children are challenged in lessons and progress seen in books. (K1 1) 

 Appointment of a year one teacher and LSA, appointment of deputy. This has strengthened the 

leadership and teaching team in the school.  

 Non-negotiables introduced and revisited to ensure consistent standards (marking , behaviour, 

expectations, interventions, monitoring and feedback) 

Challenges 

 Our school has many pupils living in economically challenging circumstance and experience daily the 

pressures of those circumstances. As a result many bring the social and emotional pressures to school 

and look to us to support them. We are very proud to say how successful we are in dealing with those 

pressures and consequently we place a very high value on the importance of the pastoral care and welfare 

that we offer. We do this because we firmly believe effectively addressing pupils’ personal needs allows 

us to deliver the very best teaching and learning. The impact of this is that it ensures that all the pupils 

fulfil their potential and achieve well, given their different starting points, so as they have the best 

possible start to their secondary education. In addition we have a ‘nurture’ strategy to ensure that the 

most vulnerable have the best possible support. 

 When children start in Early Years Foundation Stage, their skills and knowledge are below those typical 

for their age. One of our challenges is to close the gap at an earlier age, and ensure that children enter 

KS1 / 2 with the skills and knowledge needed to prepare them for their next stage in education.  

Key areas for improvement  

 To improve achievement in writing across school and narrow the gap for disadvantaged within school and 

to national (KI 3) 

 Raise attainment and accelerate progress in reading, writing, phonics and maths in KS1 (KI 2) 

 Increase the amount of good teaching to outstanding teaching (KI1) 

 Raise the profile and attainment in science across school (KI4) 

 

 

Summary of Judgements  Grade Date agreed 

Effectiveness of leadership and management 2 September 2016 

Quality of teaching, learning and assessment 2 September 2016 

Personal development, behaviour and welfare 1 September 2016 

Outcomes for children and learners 2 September 2016 

Effectiveness of the early years provision 2 September 2016 

Overall Effectiveness 2 September 2016 



 

 

 

The effectiveness of leadership and management is good because the leadership team provides a clear 

direction for the school and is committed to pupils’ reaching high standards and to further improve pupils’ 

achievements.  

 The headteacher, who was previously an acting head, was appointed to the substantive post from 

September 2014 and has quickly established a new leadership team with the drive, ambition and high 

expectations for staff and pupils alike, to take the school forward and provide a high quality of 

education. The leadership of the headteacher is strong, and she is well supported by members of the 

leadership team (OFSTED 2014).   

 Self-evaluation process ensure that the leadership team have an accurate view of the effectiveness of 

the school and can identify strengths and areas for development. 

 The headteacher and senior leaders have ensured that teaching is consistently good, through 

observations, book and planning scrutinies,  which has been verified by working with other schools and a 

Peer Review by an independent HMI (March 2015) and a highly skilled headteacher from a school deemed 

to be good (April 2016).   

 Due to the drive of the senior leadership team, teaching staff have an unwavering commitment to high 

expectations and providing challenge in lessons, which are shared with all stakeholders. 

 Challenging and ambitious targets are set for all children, given their different starting points. As a 

result of this all children reach their full potential, making good or outstanding progress.  

 The leadership team are very much driven by a passion for developing a stimulating, challenging and 

dynamic learning culture and therefore the school improvement plan focuses on a small number of key 

issues and outlines the responsibilities for all staff. The priorities are derived from a thorough 

evaluation of the school with all staff contributing to its development. The frequent monitoring of the 

specific areas of the SDP is used to ensure we stay on track and advance our journey to outstanding 

quality of provision. 

 The governing body works closely with the headteacher (HT) to ensure that the continuous improvement 

of the school lies at the heart of all we do.  

 The Chair meets with the HT on a weekly basis to review safeguarding and the work of the school. The 

positive relationships between governors and school leaders are based on trust, openness and 

transparency. This ensures the governors have a full understanding of the work of the school. 

 The governing body systematically monitor the schools’ progress towards meeting agreed development 

targets. Information about what is going well and why, and what is not going well and why, is shared. 

Governors ask for more information, explanation or question the work of the school (see committee 

meeting and governor minutes). This makes a strong contribution to robust planning for improvement. 

 The head, senior leaders and governors are systematic in analysing the outcomes that children achieve 

each year in every year group. They use the analysis to ensure that expectations are high and any 

children that are falling behind are picked up immediately. They expect all children to make at least good 

progress and ensure additional support is available so that children who are behind their expected level 

make accelerated progress.  

 The head, senior leaders and governors set challenging, aspirational targets for children across the 

school, and the effect has been that standards of attainment, and progress are improving. Attainment 

results in 2015 for KS2 were just below national, with the gap to national  closing and progress is above 

national at 2 levels of progress (reading – 91%, writing 97%, maths 91%) and in line for 3 levels in reading 

and maths. 

 KS 2 Results 2016 for pupils meeting national expectations were above national for reading (77% 

compared to 66% national), maths (83% compared to 70%) GPS (80% compared to 72%) and reading, 

writing and maths combined (63% compared to 53%). Writing was below national (67% compared to 74%) 

but the gap to national has reduced from 13% to 7%. The school was moderated by the LA for writing in 

2016. Progress measures were as follows: +2.9 reading, +2.5 maths and -1.5 writing. The school met floor 

targets for progress.  

 KS1 results in 2016 show the proportion of pupils reaching the expected standard was Reading 57% 

(national 74%) writing 50% (national 65%), Maths 53% (national 73%) with RWM combined 47%.  

 When compared to exit data from EYFS the school has identified that KS1 reading and writing was well 



 

below national for reaching the expected standard for the EYFS group ’emerging’ 

 The school has also identified that KS1 maths was well below national for expected or greater depth for 

the EYFS groups ‘emerging’ and ‘expected’.  

 The KS1 attainment was also well below national for expected or greater depth for the EYFS groups 

‘disadvantaged emerging’ and ‘boy emerging’ 

 As a result of this analysis – pupils in these groups have been identified in Y1 and Y2 with good first wave 

teaching, interventions, and monitoring by the SLT at PPM to ensure that the school closes that gap to 

national for these groups.  

  The school believes that pupils’ personal, spiritual, moral, social and cultural development is a key 

priority to ensure that they have the values and core beliefs that will make them positive contributors to 

the communities where they live and have respect for the differences that exist between people.  

 The leadership team aims to develop children’s emotional wellbeing, providing them with a caring, 

nurturing environment. British values are integrated into our curriculum, through whole school assemblies 

and promotion of core values across the curriculum.  The new assessing without levels systems is being 

embedded across school, and ensuring the successful implementation of this is one of our key priorities.  

 The school operates a creative approach to the curriculum that takes account of the pupils’ interests and 

the emerging issues of the world that they come from, live in and might aspire to. We want our children 

to be resilient, persevering and resourceful learners who prepared for the next stages of their lives and, 

at the same time, have an understanding of the big issues outside of their local environment.  

 All children including those with SEN are taught the important key skills for learning and there are 

excellent opportunities for their creative development though the curriculum and extra curriculum 

activities.  

 The leadership team is addressing issues in writing, via the implementation more focused grammar 

activities, talk for writing and writing targets for all children which are closely monitored at PPM’s and 

through in school and cross pyramid writing moderations (KI2 and KI3) 

 A range of extra-curricular activities – e.g. sports, choir, drama and music clubs, underpin and enrich the 

curriculum and the leaders of the school actively foster the participation of disadvantaged pupils so as 

they maximise their access to the opportunities available. 

 The pupil premium funding strategy is overseen by the deputy head teacher and a dedicated governor 

and has been used effectively since its introduction. Leaders and governors recognise the significance of 

the opportunities that this additional funding has made available. The funds have been allocated to 

support a range of initiatives (see pupil premium plan) to ensure that disadvantaged pupils have been 

given the additional support that will promote more effective learning and lead to better outcomes. The 

initiatives are evaluated for their impact and governors have been thorough in making sure that the gap 

between the outcomes of disadvantaged pupils and other pupils is the key priority (see data analysis, 

school profile and RoL). 

 The school’s resources are targeted on the educational priorities, which are closing the gap in reading, 

writing and maths, as set out in the school improvement plan and each year. The budget is carefully 

monitored and evaluated by the leaders and governors (see Resources and Standards committee minutes) 

for its impact on all pupils. Considerable care is taken to ensure that all resources are used efficiently, 

effectively and economically to raise standards and improve progress. 

 Leaders and governors have recognised that participation in sporting activities can have a huge impact on 

a wide range of outcomes, including attainment in reading, writing and mathematics. The evidence of 

pupils enjoying school more and wanting to do well has been clear and for that reason the school has paid 

careful attention as to how it spends its Sport Premium funding and Awards for All grant to guarantee 

that participation rates have increased, particularly of disadvantaged pupils, and expectations of skill 

acquisition have been high. (see sports premium plan/Awards for All grant and impact spending)  

 The quality of teaching and learning is judged as good overall, with evidence of some outstanding practice 

Due to leadership and teacher high expectations children respond well; they are ready to learn; have 

good learning behaviours; they work cooperatively and strive to improve. Teachers use a range of 

strategies and approaches to ensure that lessons are enjoyable, effective and engaging to pupils.  The 

relationships between staff and pupils are very good. Use of resources to support learning, pace in 

lessons and the quality of questioning is good and as a result of this, most pupils make good progress with 

tasks and learning challenges.  

 The leadership team are extremely focused on continually improving teaching and learning and provide 



 

focused and personalised professional development for all staff, the impact of which is to improve the 

progress and attainment for all pupils. (KI1) 

 A wide range of evidence and outcomes to assess performance and a robust monitoring and evaluation 

timetable is adhered to. The head teacher and leadership team, supported by middle leaders are very 

successful in monitoring, evaluating, reviewing and improving teaching and learning. The schools’ aims 

ensure that high expectations are set in teaching and learning and all areas of the school’s work. The 

impact of this is that any underperformance is identified in the schools self-evaluation strategy and 

addressed effectively through appropriate procedures.  

 Teachers are set challenging targets in their annual appraisal reviews and they have been very successful 

in meeting these. The head teacher and senior leadership team provide very good support for staff 

development. The head teacher and other leaders and managers successfully promote the professional 

development of the whole of the school’s workforce and promote a suitable work/life balance. PPA time 

has been put into place efficiently and a good programme of staff development is provided to improve 

the quality of teaching and learning. Staff development is linked to the educational priorities and 

sufficient funds are set aside to ensure that needs’ can be met.  

 The outcomes from all of the aspects of monitoring demonstrate that the vast majority of pupils make 

at least good progress. 

 The leadership team know this because the analysis of the progress pupils make over time (assessment 

data), the progress seen in books, discussions with pupils and lessons observed support them in making a 

judgement about the quality of teaching in each class, across each key stage and as pupils journey 

through the school.  

 The quality and effectiveness of marking and feedback to pupils is good, and new peer assessment sheets 

in literacy, are impacting on this. As a result of this most pupils know what they need to do to improve.  

Teachers make effective use of formative assessment to know where children are and to plan next steps 

in learning. They have high expectations of pupils and as a result set good levels of challenge. Targets 

are used well and are shared with parents. (KI2.2).The leadership team know this as a result of rigorous 

monitoring, through pupils’ discussions, book and planning scrutinises.   

Safeguarding and equality 

 The leadership team judge the behaviour and safety of the pupils in the school as outstanding 

(confirmed by Ofsted July 2014). Pupils behave extremely well in and around the school.  As a result of 

good teaching and the creative approach to the curriculum pupils engage well with their learning.  Pupils 

show a genuine desire to learn, and a thirst for knowledge. Teachers are highly skilled in behaviour 

management and have established good relations with pupils.  

 The school has outstanding policies and practice in relation to safeguarding. Risk assessments are in 

place and reviewed on a regular basis. Leadership and Management, including a member of Governing 

Body, ensure that safeguarding is followed as an upmost priority.  The Deputy conducts an annual 

safeguarding audit of the school and as a result of this practice is deemed to be of a very high 

standard. 

 Moorthorpe Primary successfully meets all the current government requirements, for example, child 

protection procedures, vetting systems, risk assessment and disaster plans. All statutory regulations for 

checking staff and others are in place and appropriate records are kept to ensure that all are fit to work 

with children. Checks are carried out on all staff and adults working in school and on those with regular 

contact with pupils – in Line with DfE Guideline. Records of checks carried out on all staff and adults 

working in school and on those with regular contact with pupils – in Line with DfE Guidelines 

 All members of staff receive appropriate training in safeguarding and they are kept up-to date. Safety 

and security checks are carried out in line with DCSF requirements and records are kept, and school 

operates a sophisticated sign in systems for all staff and visitors. There are good links with the agencies 

that support our work in child protection including Social Services, the police and LA and excellent 

provision is made for pupils at risk. 

 The designated person for child protection (Deputy) and the Learning Mentor (also a designated child 

protection officer) meet with the early help hub in order to discuss caseloads and access support. This 

ensures that school has access to up to date support and help for all vulnerable pupils and families.  

 Pupils relate well to each other and understand the importance of good behaviour in the life of the 

school. Lunch and break times are generally without incident, and on the occasions where incidents do 



 

occur these are dealt with effectively by the supervising adults.  

 The importance of good behaviour and respect for others is a feature of assemblies and is a thread 

throughout the curriculum.  1Rewards for good behaviour are well received by pupils and celebrated 

regularly in assemblies.    

 Pupils report that they are at ease with adults, are able to discuss issues of concern and feel safe. The 

school’s ICT and curricula teach children how to keep safe, act safe and manage risks in and out of 

school.  

 Parents, pupils, staff and visitors report that behaviour in and around school is outstanding, with all 

behaviour managed in a fair way. The school annually asks parents and pupils their views across a range of 

issues by questionnaire.  Their responses, together with those from the pupils confirm the outstanding 

judgement for behaviour and safety.  

To sustain and further improve the effectiveness of leadership and management we need to 

 Continue to develop the role of middle leaders in order to distribute the monitoring and evaluation 

process.(KI 2.1, 2.6, 3.5, 3.7 KI 4) 

 Involve all staff in the monitoring and evaluation of their subjects (KI 3) 

 Accelerate progress through KS1 in RWM (KI2) 

 Continue to monitor and close the gap between disadvantaged  and non-disadvantaged groups (both in 

school and to national) (KI3) 

 Increase the proportion of disadvantaged pupils that meet the expected standard at the end of Y2 so 

the school is in line with national through the work of the appointed ‘Phonics Champion’  

Evidence: 

 Monitoring files (H/T, Deputy and coordinator’s 

 Safeguarding File 

 Data File 

 Pupil Premium action plan and evaluations 

 CPD logs 

 Attendance records 

 Phonics data 
 

                                                                 

1 The school in January 2014 introduced ‘Class Dojo’ and this has proved effective in facilitating home-school awareness of 

pupil behaviour at an individual level. 

Quality of teaching, learning and assessment. 

 The quality of teaching is judged as good with some outstanding teaching. The leadership team know this 

because monitoring and observations shows that teachers plan effectively and creatively to help pupils 

learn, use skilful questioning in order to challenge and extend learning as well as identifying and 

correcting misconceptions. Learning behaviours are good and most groups make at least good progress 

given their different starting points 

 The senior leadership team has developed a rigorous and effective way of evaluating teaching through 

regular monitoring, incorporating learning walks, classroom observations, work scrutiny and moderation, 

pupil interviews, scrutiny of teacher planning and data.  

 The leadership team know this as a result of monitoring of teaching and learning, book scrutinies, 

verification of lesson observations by peer headteachers, and analysis of data looking at progress and 

attainment. 

 There is a programme of professional development of all staff, coupled with a shared understanding of 

what good and outstanding teaching looks like. The Deputy head has completed the outstanding teacher 

programme and this has been shared with staff and links made between local schools.  Staff have the 

opportunity to observe each other and learn from the best practice that exists across school.  Staff use 

the creative room effectivity in order to enhance teaching and learning.   

 Many barriers to learning exist but our whole culture of teaching is that staff provide solutions to those 

barriers and have the very highest expectations for all. Behaviour in all classrooms is well managed, with 

clear rules and expectations. There are clear procedures in place for addressing any incidents of poor 

behaviour (see behaviour policy)   



 

 The evaluation of teaching is linked to an area for development (which may have been identified through 

data or through previous observations) and there is an ongoing programme of professional development 

which is tailored to whole school priorities, and support for teachers, which is identified through the 

evaluation process. 

 As a result of analysis of data and progress for all groups of children the SLT knows that good teaching 

is leading to better outcomes for all. Children who struggle are identified early and interventions put in 

place. Each class teacher meets with the SENCO/Deputy on a termly basis in order to analyse the impact 

of interventions and identify any children that need additional support.   

 Most children make good progress because teachers provide time for pupils to practice and embed 

learning, provide next steps and challenges and ensure that all children respond to these. Where children 

fail to make good progress these children are identified and targeted interventions are put in place. 

Teachers also provide further differentiation and support for these children. 

How leadership works to ensure teaching is at least good and improving. 

 The evidence of the quality of teaching is based on a rigorous and systematic cycle of monitoring (see 

school plan, monitoring file) - incorporating learning walks, classroom observations, work scrutiny, pupil 

progress meetings, evaluations of the learning environment, the quality of relationships, the effective 

use of adults and the learning behaviours in the classroom - by the Headteacher, peer Headteacher, 

Deputy head and subject leaders. The leaders also seek to quality assure their judgements through work 

with other schools in the authority and school improvement advisor. 

 Teachers’ skills are developed through internal professional development and guided support and 

feedback from the SLT. Staff are very willing to share ideas and expertise with each other and with 

other schools in the authority, bringing the very best of practice back to Moorthorpe.  

 There is a supportive ethos throughout school which enables staff to become reflective practitioners. 

We believe that the impact of our good and better, teaching is that children enjoy learning, make at 

least good progress, are effectively engaged, are highly motivated, have very good learning behaviours 

and are ready for the next stage of learning at the end of each year or key stage.  

 Monitoring reveals that teachers show the key characteristics of good or better teaching – planning, 

marking, tracking progress, expectations, behaviour management, subject knowledge, questioning, 

problem solving, identifying learning difficulties and addressing them, use of resources, use of TAs, 

flexibility, risk taking. Children are encouraged and praised, and teacher ensure pupils are proud of their 

work. They have high expectations of standards of work AND attitudes to learning. 

 Teachers at Moorthorpe have a growing understanding of the pupils’ needs which enables us to provide a 

challenging environment where risks can be taken, resulting in confident and outgoing individuals. 

Emphasis is placed on developing speaking and listening, reading, writing and mathematics skills, and 

linking it across the curriculum.  

 Teachers provide focused feedback to children by complementing written marking with personalised 

verbal feedback; marking is consistently applied in order to challenge children’s thinking and the 

leadership team has worked closely with teachers to ensure that children are responding to the 

feedback given. Marking is consistently good and in order to be outstanding, the leadership team needs 

to secure more consistent evidence of children acting upon the feedback given to deepen learning. 

 Homework is reviewed annually and the views of parents sought. Across school it set regularly and there 

is an expectation that this will be completed. There are systems in place to work with parents and pupils 

when homework is not compled. 

 The school's system for target setting and tracking individual pupil progress is based on accurate termly 

assessments that ensure good progress. Vulnerable pupils and pupils with learning difficulties are 

identified early and well supported through intervention programmes that are individually tailored, 

effectively taught and closely monitored in terms of pupil outcomes. The outcome of this is that pupils 

with learning difficulties or those underachieving have been identified and supported, with an emphasis 

on Quality First Teaching.  

 The result of the monitoring by the SLT, and co-ordinators, ensures that we have an accurate view of 

the school and any discrepancies are dealt with immediately (see monitoring file/interventions file).  

 The school holds two parent evenings during the year to provide parents with information about their 

child’s progress and a yearly written report. The school also offers informal drop in sessions 

 Transition between key stages, and between year groups is key to ensuring that the needs of all pupils’ is 

met from the outset. The leadership ensures that this is a focus for all staff within the school and that 



 

the Y6 teacher liaises closely with staff at the high school to ensure effective transition. 

Leadership and Management ensures that teaching, learning and assessment in reading is effective by: 

 Ensuring the philosophy of the teaching of reading is based on the desire that children will read widely, 

read fluently, fully understand what they are reading and develop good reading habits, based on a love of 

books.  

 Consistent and regular monitoring of Literacy, Reading and Phonics lessons, both through formal 

observation and through ‘ten minute dips’ The teaching of phonics in Key Stage 1 is very thorough and 

heavily focused on the initial phases because of their very limited language skills and is now contributing 

effectively to rising standards. This is built on in KS2, which children that have not met the national 

standard receiving additional support with reading, phonics and comprehension.  

 Children who fail to meet the threshold in the Year 1 Phonics Screening Test are given additional support 

during Year 2 and Phonics sessions for these children are tailored towards the phases of misconception, 

typically phase 3 and 4. 

 The school has appointed a phonics champion (LSA) who has received extra training and delivers daily 

interventions to ensure a great proportion of pupils meet the threshold in the Y1 test (KI 2.6) and works 

with children in Y3  who have not met the standard inY2 

 Identification of good practise throughout school, or that which has been observed at other schools, is 

shared with all staff through peer observations to ensure our teaching and learning is the best it can be. 

 Establishing an ethos of talk – in both discussion, expression and debate, throughout school, introducing 

‘talk topics’ and circle times as an opportunity to develop oracy throughout school 

 There is regular evaluation and discussion of strategies and systems within English, both by the 

coordinator and the whole staff team  

 Whole school moderation of writing, together with Pyramid, cross pyramid and LA moderation for Y2 and 

Y6 writing is carried out regularly in order to validate staff’s assessment judgements 

 Regular book scrutiny is undertaken by the coordinator, often alongside the headteacher, in order to 

ensure that children understand and respond to the feedback and marking by class teachers 

 Providing training for teaching and support staff in key areas of the English curriculum, for example 

Spelling, Punctuation and Grammar, guided reading and shared/guided writing 

 Regular tracking attainment and monitoring of progress through pupil progress meetings with the 

headteacher. The coordinator also regularly tracks data for Literacy once half termly assessments are 

completed 

 The home – school reading scheme and parental involvement via reading mornings for KS1 and KS2 is 

having an impact in establishing a reading culture across the school. In Key Stage 2 pupils read widely 

across many genres and the by the time they leave school they have good reading habits and skills that 

prepare them well for secondary school. The leaders of the school know this as members of the 

leadership team, and literacy co-ordinators monitor all aspects of reading across school 

The teaching of mathematics 

 The teaching of mathematics across the school has developed over recent years. The leadership 

recognised that whilst pupils acquired good basic skill in mathematics, they were less confident in using 

and applying those skills in different contexts. As a result the teaching of using and applying and problem 

solving in mathematics has taken a much higher profile. (KI 1.7, 2.7) 

 In all classes pupils are now expected to use their mathematical knowledge to solve challenging problems 

(bronze, silver, gold challenges) and this is being closely monitored by the SLT and maths co-ordinator.  

 The learning of times tables and enabling pupils to recall rapidly mathematical knowledge appropriate to 

their age is a focus of the school. New reward systems have been implemented to encourage pupils to 

achieve. 

Leadership and Management knows  that teaching, learning and assessment is effective through; 

Robust monitoring, effective CPD, Pupil Progress Meetings, Performance Management linked to school 

development and clear assessment procedures 

To sustain and further improve the effectiveness of teaching, learning and assessment  

 Embed assessing without levels; ensure there are more opportunities to observe outstanding practice 

both in and out of school; 

 Provide more opportunities for children to apply mathematical skills and knowledge into real life 

situations;  

 Embed the maths challenges and ensure that senior leaders / staff have a good understanding of what 



 

 

Personal development, behaviour and welfare 

 As a result of the ethos of the school, pupils are very welcoming to visitors, new pupils and adults and are 

polite with each other. They are very conscious of how to conduct themselves both inside and outside of 

the school, take pride in their uniform and being members of Moorthorpe Primary School.  

 Through the provision of a rich curriculum and attention to Spiritual, Moral, Social and Culture, pupils’ 

attitudes to learning and their overall behaviour is outstanding, pupils work well together creating a safe, 

supporting and caring learning environment. Ofsted (2014) commented upon ‘pupils willing to take on 

responsibilities … and older pupils are encouraged to try and resolve minor differences themselves 

before involving an adult and in doing so are learning to take responsibility for their own actions’. 

 The spiritual, moral, social and cultural development of our pupils is outstanding.  Assembly planning is 

carefully aligned to aspects of PSHE, RE and British Values.  The curriculum ensures pupils develop their 

understanding of morality and the social skills to engage in learning.  

 Pupils take pride in their achievement, show commitment to learning, respond quickly to instructions and 

value their participation in the school community as evidenced by their outstanding behaviour in and 

around the school.   

 The RE curriculum develops pupils’ understanding of spirituality, other cultures and the celebration of 

cultural diversity. Pupils discuss differences in values and beliefs and show respect for others.  

 Previously the school gained a ‘Police commendation’ for its work in producing a video about anti-social 

behaviour which is now used as a training resource by West Yorkshire Police. The school was also invited 

to present at the Wakefield anti-bullying conference and at the NUT local cultural awareness 

conference. In addition to this they have worked on a project ‘Building Bridges’ to promote cultural 

awareness and understanding in the local community. The school has recently acquired the children’s 

centre building, which is being used to forge links with the community, for example hosting the choice 

programme, stay and play sessions for babies and toddlers, children making afternoon tea for residents 

in the local old peoples home.  

 The school strives to tackle the broader aspects of personal safety addressing issues such as road 

safety, drugs awareness, e-safety and stranger danger through the curriculum, links with outside 

agencies. Cyber bullying the dangers of chat rooms and who to inform if you feel in danger, have become 

part of our curriculum and is revisited annually and reinforced regularly. Outside agencies are invited in 

for assemblies (eg – NSPCC, Childline, Road safety, cyber bullying). The impact of this, is that children 

have a greater understanding of how to keep themselves safe from relevant risks, such as abuse, sexual 

exploitation and extremism, including when using the internet and social media.(see policies file)  

 All of this takes place within the context of the school's ethos where relationships between adults and 

pupils are regarded as excellent with pupils having the confidence and trust of teachers, teaching 

assistants and all other members of the staff team. 

Behaviour  

 The school keeps a log of all behavioural incidents on the CPOMs system (eg racial, homophobic, and 

bullying) and each class teacher keeps a behaviour log, which is monitored. Serious incidents are 

recorded and dealt with appropriately in line with the behaviour policy. These incident are very rare and 

when they do occur the school works very closely with the pupils and their families to ensure that the 

root cause of any behaviour issues is addressed.   

 The introduction of a nurture group in KS1 and KS2 has had a positive impact on behaviour, attitudes to 

learning and pride in achievement for the minority of children who, at times, can display challenging 

behaviours. The “Choice” programme, which has been introduced in KS2, has allowed the school to work 

intensively with vulnerable pupils and provide early intervention to prevent behaviour escalating and 

good progress looks like in books. (KI2 and 3) 

Evidence 

 Monitoring and planning files 

 PPM file 

 Assessment files 

 Data 

 Books 



 

promote positive behaviours. Staff across school have received training on the “5 point programme” 

(autumn term 2015) to allow them to deliver programmes which enable a small number of pupils to manage 

their own feelings, and behaviours, and how they relate to others. We know the impact of this because 

the leadership team monitors behaviour logs, is high profile around school at all times and behaviour and 

attitudes to learning have improved.  

 The learning mentor complements this very successfully by working extremely closely with vulnerable 

children and their families, providing practical solutions to these problems and building close links with a 

range of other agencies including Social Care, early help hub, Police, CAMHS (Mental Health Team), and 

the Educational Psychologist, resulting in children and their families having the appropriate support at a 

time when they have major worries and concerns. This means that children are coming to school ready to 

learn.  

Welfare  

 Because some of our pupils and their families experience very challenging circumstances that have the 

potential to manifest themselves in problematic behaviours that could impact on their learning the school 

takes a proactive and preventative approach. Every week the deputy head/SENCO and learning Mentor 

meet to review the situation with known vulnerable pupils and plan the interventions and support on an 

individual basis with the outcome that our most difficult pupils have their needs fully addressed and 

their attitudes and behaviour remain very positive. At Moorthorpe Primary school we hold termly 

meetings where families and professionals (such as Education Psychology, CAHMs, school nursing) can 

meet up and discus any issues and look at possible solutions.  

Attendance and punctuality 

 Attendance is broadly average having improved from 94.9% to 95.87 (July 2016) over the last 4 years. 

The work of the learning mentor has contributed to this improvement in attendance. The school operates 

‘first day’ calling and has rigorous procedures for following up any unexplained absences.   

 Persistent absence had declined from 7.0% in 2011 to 5% in 2015, but 2016 saw a sharp rise to 11.4%. 

Procedures are in place to deal with persistent absence, but the school has been affected by a small 

number of families. The school has reviewed its monitoring systems to ensure that there is prompt and 

regular attendance, with the work of the learning mentor contributing to this. Weekly meetings are held 

between the leadership team and the learning mentor, where children causing concern are discussed and 

actions put in place. Improving attendance is one of the Leaning Mentors performance management 

targets for 2016-17 

 The attendance of the FSM group is slightly below national at 93.83%.  The attendance of the SEN 

groups is slightly below national at 94.54% other than those pupils with a statement whose attendance is 

slightly above at 96.32%.   Attendance for the persistent absence of the FSM group is 82.55% (this 

represents just 5 pupils).  The persistent absence of pupils supported by SEN is also well below national 

at 81.38%. There have been no permanent exclusions over the last 2 years 

 As a result of the monitoring and evaluation of attendance the leadership team have put in place new 

measures in to ensure early intervention and to address any issues immediately. The impact of this work 

is that the vast majority of children are in class on time, ready to start lessons and learning time is 

maximized.  

To sustain and further improve the effectiveness of pupils’ personal development and welfare the school 

need to: 

 Continue to work closely with the local early help hub (started Autumn 2015)  

 Make links with vulnerable families and support vulnerable children. 

 Continued staff training around children’s mental health 

 Closer work with the LA EWO 

 Improve the attendance for the identified group FSM (across school) so that their attendance is in line 

with national  

 For persistent absences, improve the attendance for the identified groups; FSM, girls, so their 

attendance is in line with national.  

Where is the evidence? 

 Attendance files 

 Behaviour and incident logs/CPOMs 

 Training files 



 

 Letters to parents 

 Notes of meetings with parents 

 Individual and group attendance tracking sheets. 

 

Outcomes for children and learners 

KS2 Attainment and Progress  

 The Leadership Team judge that the achievement and progress of pupils is good. Ofsted also judged the 

achievement of pupils as good (July 2014). The attainment of pupils leaving the school in 2016 is above 

national in reading (77%) and maths (83%), with writing being 7% below national (67% compared to 74%). 

The gap to national is closing and the school was moderated by the LA for writing in 2016. This continues 

a 3 year trend of attainment being in line with national. which at the end of KS1 were significantly below 

national in reading, writing and maths 

Progress: The 3 year upward trend continues with results in 2016 putting the school in the top 25% 

nationally for progress at the end of KS2 in reading and maths, and the lower 40% for writing.  

 

   National School 

 

 

 

 

 

 

 

KS2 

% Expected 

Standard and 

above 

Reading 66% 77% 

Writing 74% 67% 

Maths 70% 83% 

SPaG 72% 80% 

Science  77% 

RWM combined 53% 63% 

% Higher 

standard 

(Defined as 

achieving scaled 

score above 110) 

Reading 19% 20% 

Writing 15% 3% 

Maths 17% 13% 

SPaG 22% 13% 

RWM combined 5% 3% 

Average Scaled 

Scores 

Reading 103 105 

Maths 103 105 

SPaG 104 104 

 

 The Leadership Team believe that assessments in writing are accurate because the Y6 teacher up to 

2016 been in place for more than 5 years, during which time the vast majority of TA assessments have 

matched end of KS2 outcomes, and there is a rigorous process in place for moderating levels (see 

moderation record).  The new Y6 teacher is the current deputy Head who has worked closely with the 

previous Y6 teacher for a number of years, has been involved in booster and intervention groups with Y6 

and is an outstanding practitioner. 

 Writing is the greatest challenge for our school community.  By the end of Key Stage 2 in 2016 whilst 

attainment was below national with 67% of pupils attaining expected  standard  and 3% attaining higher, 

the school was moderated by the LA and all judgements validated.  

 An analysis of data shows the lower performing groups were: SEN support (5) and FSM (9) in writing. 

The 5 SEN pupils were also in the FSM group; High attainers (8) and FSM (9) in SPaG. Groups (no SEN, 

Not FSM, Lower attainers, middle attainers and girls) were high performing in overall performance, 

reading, writing, maths and SPaG. 

 FFT Aspire demonstrates that the school was in line with national for average scaled score (RWM) and % 

at expected standard (RWM). The school was significantly above national for average scaled score in 

reading and maths. 



 

 KS1 Progress:  

From EYFS data (2014) the current Y2 achieved 55% good level of development, with 55% at expected level 

of development in reading, 55% in writing and 68% in number. 

Attainment at Key stage 1 remains below the national average for RWM. The school has put intervention 

strategies in place and aspirational targets to ensure a greater proportion of this cohort are at ARE in Y3. 

 L2+ L2B+ L3 ARE Greater 

Depth 

 2014 2015 2014 2015 2014 2015 2016 2016 

Maths  74% 80% 52% 67% 10% 13% 53% 0% 

Reading 77% 80% 48% 67% 10% 13% 57% 20% 

Writing 42% 73% 26% 57% 0% 7% 50% 0% 

RWM       47% 0% 

 

KS1 reading and writing well below national for expected or greater depth for the EYFS group: emerging. 

KS1 maths was well below the national figure for expected or greater depth for the EYFS group: emerging, 

expected. 

KS1 attainment was well below the national figure for expected or greater depth in reading and maths: 

disadvantaged emerging, boys emerging 

Phonics (Y1) 2016.  

  2013 2014   2015    2016  

                 61%    71%    50%     77% 

As a result of changes made to the staff in Y1, good first wave teaching, interventions and the involvement 

of parents the school closed the gap to national in the phonics test (now in line with national figure) and 

made a significant improvement of the previous year 

The wider outcomes that the school are proud of. 

The school has a very active drama club with children from KS2 performing twice a year at the local high 

school. The drama club also involves children in the technical side of a production such as lighting and sound. 

The school engages with the wider community through visiting elderly residents at harvest time, Christmas 

and inviting them into school for performances. The school also raises money for a number of local and 

national charities (Air ambulance, Cancer research, Children in Need). The Y5 pupils also have a mini 

enterprise running selling home-made photo frames and tea light holders to raise  money for the Masizane 

Children’s shelter in South African  

What we need to do to sustain and further improve outcomes for children? 

 Embedding challenge in English and maths for children in order that more children make accelerated 

profgress. 

 Writing – embed writing strategies, talk for writing, peer and teacher assessment in order to show 

children what they need to do to improve,  

 parental involvement in children’s education / understanding new challenges in assessments 

 monitor and provide further support  for  TA’s on marking and feedback (KI 1) 

 training for  leadership / support staff on making the best use of TA’s (KI 1)) 

 ensure that children continue to make good progress in the end of year 1 phonics test (monitored by 

literacy co-ordinator)  

 Phonics champion to ensure all children have a good understanding of phonics. 

 Identify pupils leaving EYFS as emerging and put in place interventions to ensure that a greater % 

meet national expectations and so close the gap to national.  

Where is the evidence? 

 Training log 

 Book scrutinies  



 

 Assessment data 

 Parental questionnaires 

 TA performance management  

 Data tracking 

 Intervention timetable  

 PPM info 

 

Effectiveness of Leadership and Management in the early years and the effectiveness of the provision 

Overall Leadership and management of Early Years is good, the provision in the is highly effective and 

children and very well prepared for their entry into year 1. 

 Leadership and management in EYFS is a strength.  

 EYFS leader and a very experienced EYFS teacher work together with the support of their highly 

experienced nursery nurses to provide high quality teaching and learning for every pupil. The team are 

relentless in their desire to keep improving our already strong provision and continue to drive 

improvement effectively to ensure that all children make good progress given their different starting 

points 

 EYFS leadership focuses on helping the vast majority of pupils to make good progress in their learning, 

development and welfare to ensure that children get off to a ‘flying’ start.   

Teaching, learning and assessment 

 Teamwork is the key to success in our Early Years and Nursery Nurses work throughout the phase to 

ensure continuity. Early Years staff consists of 1 full-time teacher, 1 part time teacher 0. 8 and 2 full-

time Nursery Nurses. Both nursery nurses are paediatric first aid trained. Staff have access to 

Professional Development opportunities and networking groups 

 Within the Early Years the aim is to foster excellent attitudes to learning by providing expert adult 

interactions to ensure that learning is instantly captured and enhanced to ensure that every child is 

appropriately challenged. The enhancement of skills for learning is achieved through a well-resourced, 

stimulating learning environment that allows children to repeat and consolidate their own learning. 

Children are encouraged to take an active part in their learning journeys and become independent 

learners. We foster a love of learning by ensuring that we capture and learn through the children’s 

interests as much as possible. Every opportunity is a learning opportunity! Staff nurture, engage and 

motivate children, promoting their sense of achievement and commitment to learning.  Our children 

thrive in the stimulating, well-resourced learning environment we offer. They have regular access to both 

indoor and outdoor learning which is tightly planned to meet the needs of all the children. This is 

evidenced through observations 

 With the aim to close the gap between national outcomes in literacy we teach a daily letters and sounds 

session, alongside writing activities and individual reading. Phonics is well taught and the introduction of 

talk for writing equips children with the confidence to transfer skills to their independent writing.  

 The school uses additional funding for disadvantaged children and closely tracks their progress to ensure 

that all children achieve to the best of their ability.  Alongside high QfT, early intervention is delivered 

to identified children to ensure that the school is proactive in narrowing the gap as early as possible and 

children receive the support they need. We use information from observations, EYFSP analysis and 

nursery/reception baseline to identify the intervention groups required some of these include reading 

eggs, rapid maths and read, write inc.  

 EYFS staff have high expectations of parental engagement and the school places a great importance on 

fostering good relationships with parents/carers even before point of entry.  Meetings with parents & 

visiting nursery settings is considered to be a highly effective way of making positive links before the 

children join our school. Through offering the FEET (families enjoying everything together), we believe 

that it sets positive foundations for when the children join us. Regular parent workshops and ‘stay and 

play’ sessions help strengthen the relationship between school and home. 

How well the provision contributes to personal development, behaviour and welfare 

 The safeguarding of children in EYFS is outstanding due to the robust safeguarding procedures taken 

including vetting of all adults working with the pupils, child protection is explained at induction & first aid 

procedures for all the adults who work with the children.  

 Staff consistently follow behaviour and safeguarding policies to ensure the children’s health, safety and 



 

well-being is cared for. Our EYFS children are inquisitive leaners and with sensitive guidance from staff 

they develop a good understanding of how to keep themselves safe and manage risks and challenges.  

 Where children struggle to do this, these children are nurtured and a package of support is put in place, 

along with links to outside agencies.  

Outcomes for children 

Progress by the end of EYFS is good or better due to the fact that:  

 The majority of EYFS pupils entering nursery are below age typical. Just over 50% of learners leave 

EYFS with a good level of development. Due to the progress learners make from very low on entry levels 

achievement overall is good. Interventions are put in place to meet the needs of those children failing to 

gain a good level of development. 

 Analysis of our EYFSP data shows children make good progress, especially in developing their language, 

mathematical and social skills and these are broadly in line with national averages by the time they leave 

the Reception Year.  

 At Moorthorpe Primary School we aim to baseline children new into the Nursery within 4 full weeks, 

taking into account any assessments from other providers. Staff ensure accuracy by moderating 

judgements among themselves regularly and with SLT.  

 Within Nursery planned learning opportunities are heavily weighted around Personal, Social and Emotional 

Development and Communication and Interaction due to the baselines of the children.  

 Once the core areas are embedded then other areas will be focused upon.  

 The aim within Reception is to ensure that children are Year 1 ready, especially in Literacy and 

Numeracy. Reception children have all completed the schools chosen baseline. A transition plan is drawn 

up alongside Year 1 to begin transition processes from at least Easter. Throughout the year children our 

reception teacher and year one teacher visit each other classes to share children’s achievements. This 

allows our reception teacher to informally monitor the progress of past pupils and our current reception 

children to establish relationships with our year one teacher, while setting high expectations of learning, 

development and behaviour. 

What we need to do to develop/secure /further raise/provision in Early Years? 

 Develop and implement transition arrangements between UF and Y1 so that children are prepared for the 

demands of the national curriculum 

 Work closely with KS1 staff on moderating writing and maths 

 To develop parent partnership through inspire days and curriculum workshops.  

 Work alongside our ICT coordinator to improve ICT provision with the aim to close the gender gap. 

 Embed the principles and teaching of talk for writing to raise standards in children’s writing.   

 Work with KS1 staff to support pupils who are emerging at end of EYFS to ensure a proportion meet 

expected standards at end of KS1 

Where is the evidence? 

 EYFS assessment folder 

 Treasure books 

 Baseline assessment information 

 School profile 

 EYFS transition action plan 

  


